TaHWS 7151 00yYaOIIUXCsl, IEMOHCTPUPYIONTUX BHICOKUE JOCTH)KCHHUSI, U YIIPOIIICHHBIC
BapUaHTBI JUISl T€X, KTO HCHBITHIBAET TPYyAHOCTH. Kpome TOro, BaKHO 00€CIIEUUTH
00yYaromuMCcsl pEryIIpHYIO U CBOEBPEMEHHYIO 00paTHYIO CBsI3b 00 MX yclexax u Je-
¢dunmTax, TpeOYIOIMX BOCMOJHEHUSA. JTO MOMOIaeT UM CBOEBPEMEHHO KOPPEKTHPO-
BaTh CBOIO 00Pa30BATEIBHYIO JEATEIBHOCTh U IOCTUTaTh JIYUIIUX PE3YJIbTATOB.

Takum 00pa3oM, TEXHOJIOTHS «IIEPEBEPHYTHIN KIJIACC» CIIOCOOCTBYET CO3IAHHIO
ycnoBuit At 3pGEKTUBHON peann3aliyi HHOSI3bIYHOM MOATOTOBKH.
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The use of multimedia technologies at a foreign language lesson at school

B cratbe paccmaTpuBaeTcs Bonpoc 00 MCMOIb30BAaHUU MYJIbTUMEIUMHBIX TEXHOIOTUN MPH
U3Y4YEHUH MHOCTPAHHOTO f3bIKAa. DKCHEPUMEHTAIbHO U JIMAarHOCTUYECKHU JOKa3aHO, YTO IpHU Ipa-
MOTHOM METOJIMYECKOM HCIOJIb30BaHUU MYJIbTUMEAHA SIBISIETCS HEOOXOAMMON 00pa3oBaTEIbHOMN
TEXHOJIOTHEH, Onaroiapsi KOTOPOH yyalluecs pa3BUBAIOT U COBEPIIEHCTBYIOT pa3rOBOPHbIE HABbI-
KM, OBBIIAIOT MOTUBALIMIO K H3YYEHUIO HTHOCTPAHHOTO SI3bIKA.

Knroueswvie cnoesa. My.]'[LTPIMeI[PIfIHLIe TCXHOJIOTUH, HNPE3CHTAlUA, YPOK HHOCTPAHHOI'O
sA3bIKa, yJalquecsd

The paper discusses the use of multimedia technologies in a foreign language learning. It is
proved experimentally and diagnostically that, with proper methodological use, multimedia is a
necessary educational technology, thanks to which students develop and improve speaking skills,
increase motivation to learn a foreign language.

Keywords: multimedia technologies, presentation, foreign language lesson, students

In recent years, the issue of using modern technologies in the educational pro-
cess has been increasingly raised. These are not only new technical means, but also
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new forms and methods of teaching, a new approach to learning. The modern lesson
has always been the subject of professional disputes. Nowadays multimedia technol-
ogies are becoming almost an integral part of the educational process. Each teacher
with an appropriate level of knowledge can use multimedia in order to increase: the
interest of students at the lesson, the level of assimilation of educational material, the
motivation of students, as well as the desire to self-develop and self-study. At the
moment, there is no generally accepted definition of multimedia. In some scientific
sources, the following definition can be found: "Multimedia is the interaction of visu-
al and audio effects under the control of interactive software” [1, p. 3], that is, it
means a combination of text, sound and graphics, as well as animation and video in
one electronic source.

Multimedia is

1) technology that determines the procedure for the development, operation
and application of information processing tools of various types;

2) an information resource that was created based on technologies for pro-
cessing and presenting information of various types;

3) computer software that works with the processing and presentation of in-
formation of possible types;

4) computer hardware, which makes it possible to work with information;

5) a special generalizing type of information that combines both traditional,
static, visual (text, drawings) and dynamic information of various types (speech, mu-
sic, video materials, etc.).

Multimedia is a really productive tool in teaching. It is a well-known fact that
in the process of learning, children on average assimilate about 25% of the material
offered by the teacher. Competent use of multimedia makes it possible to improve the
indicator several times, as it makes it possible to use both auditory and visual percep-
tion, and also allows students to take an active part in the management of the presen-
tation of the material.

Researchers of this topic have long identified the relationship between the used
method of presenting educational material and the ability to restore this material in
memory. It is assumed that only one-fourth of what is heard will really remain in the
memory of the student. If students have the opportunity to track the material visually,
then the share of the learned material will be approximately about a third [2, p. 82—
84]. If a combination is used, that is, we simultaneously use the hearing and vision of
students, then the share of information that will be stored in memory reaches half. If
we manage to involve students in active actions in the process of studying education-
al material using all kinds of multimedia technologies, then the share of learned in-
formation can be more than 70%, which is significantly higher than other indicators.

Also, the successful use of multimedia technologies in the classroom is due to
the fact that it provides an opportunity to implement many of the most important di-
dactic principles that underlie foreign language teaching, for example [6, p. 26]:
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* The principle of clarity is most effectively implemented in a multimedia lesson
(all the possibilities that computer graphics have make imaginative and visual thinking
work, which contributes to the solid assimilation of the proposed information);

* The principle of consciousness implies a meaningful and active assimilation of
the proposed information with the help of a clear formulation of the purpose, subject of
research, means and methods of solving problems, forecasting the final results of work;

* The principle of differentiated learning, the essence of which is the use of a
variety of teaching methods and techniques that are selected for the type of educa-
tional information, the stage of training, age, interests of students and the type of
speech activity. Multimedia, due to its complexity, provides huge opportunities for
the implementation of all these conditions, unlike other teaching tools used.

* The principle of self-development of students, it is based on a change in the
role of the teacher in the educational process, it only designates ways to solve prob-
lematic problems, students have the right to choose, based on multimedia technolo-
gies, new opportunities for organizing intellectual work.

We would like to focus on the methodological features of the use of multime-
dia presentations at a foreign language lesson.

Multimedia presentation is one of the ways to provide information using mul-
timedia technologies. Obviously, the difference between a multimedia presentation
and a standard one is that it contains a combination of elements such as video, audio,
photos, pictures, graphics, texts, animations, etc. All these components can be used in
various combinations and in different quantities [3, p. 246].

To achieve a good result, first of all you need to think about the multimedia
presentation scenario. The presentation should be brief, but understandable and whole
from the point of view of composition. In terms of time, it should not take more than
10-15 minutes and consist of an average of 10 slides. It is also necessary to highlight
the main thoughts (for example, rules, definitions, exceptions, etc.) and it is worth re-
turning to them periodically in order to improve the perception and memorization of
the material by students.

To help children focus on the proposed educational material, you can use dif-
ferent colours, they should contrast well with each other for comfortable reading (as a
rule, use a dark text color on a light background). It is possible to highlight the main
features of a multimedia presentation that distinguish it from many other teaching
tools:

* a convenient navigation system that helps to move freely throughout the
presentation;

« allows to use all kinds of multimedia capabilities of advanced computers and
the Internet;

« divides the lesson into small logically complete blocks in the form of slides.

A multimedia presentation will be a great addition to the lesson at any stage. It
can be used:
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» when studying a new topic;

* to consolidate the material passed;

» when checking knowledge;

» for in-depth study of any topic;

» when checking front-end independent work;

» as a means for emotional unloading of students.

Consider the advantages of multimedia presentations:

* Visual illustrations will help to convey material more accurately that may be
difficult to explain in the classroom

» Thanks to the presentation, the lesson becomes more productive. An active
dialogue with the teacher practically eliminates the distraction of students to extrane-
ous things.

* A variety of graphics in the form of diagrams, tables, diagrams, etc. it will be
more comfortable to provide in electronic form than to draw on a blackboard by hand.

* Multimedia presentations allow to keep the attention of students, increase
their activity and involve the maximum of students. Consequently, presentations in-
crease the productivity of the lesson.

Multimedia presentations also have some disadvantages [5, p. 159]:

* To reproduce and create a multimedia presentation, very expensive equip-
ment is required, which not every school can purchase

* When creating a multimedia presentation, difficulties may arise, especially if
the teacher does not have the necessary skills and knowledge.

As part of the experimental diagnostic training, we studied the effectiveness of
using multimedia technology, such as multimedia presentation, at the English lessons
in elementary grades. The main aspect for the study was the study of the assimilation
of new vocabulary by students.

Experimental diagnostic training took place in 3 stages:

1. The ascertaining stage. At this stage, the primary diagnosis was carried out
to determine the level of assimilation of previously studied vocabulary at the English
lessons.

2. The formative stage. At this stage, classes were conducted with the experi-
mental group using multimedia presentations when introducing new vocabulary.
With the control group, classes were conducted according to the usual plan.

3. The final stage. It included the implementation of repeated diagnostics to de-
termine the level of assimilation of the studied vocabulary, as well as the analysis of
the results obtained.

Let's consider each stage of this experimental diagnostic training in more detail.

The purpose of the first stage was to determine the level of assimilation of the
vocabulary studied in the previous lessons. Each student of the experimental and con-
trol groups was offered 10 English words that they had learned earlier in the previous
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section of the textbook. The task was to write down the Russian translation of each
word he proposed.

The calculation of the test results was carried out in accordance with the fol-
lowing criteria:

« 8-10 correctly recorded translations of words — a high level of assimilation of
the studied vocabulary.

* 4-7 correctly written translations of words — the average level of assimilation
of the studied vocabulary.

* 0-3 correctly written translations of words - a low level of assimilation of the
studied vocabulary.

This testing showed that both groups are dominated by students with an aver-
age level of assimilation of new vocabulary. Also, we noted that the smallest percent-
age falls on students with a high level of assimilation of new vocabulary. In both
groups, the percentage of students with a low level prevailed over the percentage of
students with a high level.

This stage of experimental diagnostic training has shown that it is necessary to
carry out the next stage, formative, which involves the inclusion of the use of multi-
media presentation in the structure of the lesson in order to increase the assimilation
of new vocabulary.

Multimedia presentations at the lessons were used as an additional means of
visibility. All new words for learning and for fixing were presented in different
forms: pictures, photos, animations and videos [4, p.147].

The final stage includes repeated diagnostics of the level of assimilation of the
studied vocabulary at the English lessons by students of the experimental and control
groups. The students were offered the same type of test, that is, 10 English words they
learned in the completed module, the task: to write a translation for each word. The re-
sults were calculated according to the same criteria as in the first stage of the study.

The analysis of the results showed that at the control stage, students with an
average level of assimilation of new vocabulary predominate in both groups, as dur-
ing the first stage of the study. But it is worth noting that the percentage of students
with a high level of assimilation of new vocabulary in the experimental group has in-
creased. And also the percentage of students with a low level of assimilation has de-
creased. In the control group, the indicators remained unchanged.

Thus, this experimental diagnostic training, which was aimed at increasing the
level of assimilation of new vocabulary at the English lessons with the help of multi-
media presentations, allows us to sum up the following, that in the experimental
group the results were higher. Consequently, the use of multimedia technologies in
order to increase the level of assimilation of new vocabulary at the English lessons
gave a positive result.

Multimedia technologies have a huge number of advantages and open up wide
opportunities for teachers to bring the educational process to a new level.
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Canxm-Ilemepoypeckuu ynusepcumem MBJ[ Poccuu

NHCTPYMEHT IMATHOCTHKHU Pa3BUTHUSI KPUTHYECKOT0 MBIILJICHUS
y o0y4aumuxcsi B mpouecce BKJINYEHHOT0 NMeJaroru4eckoro HadJ/moieHus

B cratee paccmaTpuBaeTcsi BOIPOC O KPUTUYECKOM MBIIUIEHUU KaK OJHOW U3 Haumbolee
BaKHBIX YHHMBEpCAIbHBIX KOMIETEHIIUN; METAKOTHUTUBHOM HaBbIKE, OCBOEHHE KOTOPOro CHOCo0-
CTBYET CaMOCTOSITEIbHOMY YIPABICHHIO OO0YYalOIIUMHCS COOCTBEHHON yueOHO-TIO3HAaBaTENbHON
JEeSATENBHOCTBIO. B cTaThe MpUBOASTCS pa3ivyuHbIE ONPEEIICHNUs KPUTUUECKOTO MBIIIJIEHUS, alro-
PUTM €ro pa3BUTHUS Ha OCHOBE TpexdazoBoil mojenu «Bri3oB — Ocmbicienne — Pedaexcusy», mpo-
INYKTUBHbBIE HAaBBIKU, pEAM3YIOIIME €0 Ha MpakTUke. ABTOpoM npeziaraercsa 10-06amibpHas mkaita
OLICHMBAHUS YPOBHS Pa3BUTHUsI KPUTUUYECKOTO MBILIUIEHUS, KOTOPYIO MOYKHO HCIIOJIb30BaTh B IIPO-
1ecce BKIIOYEHHOTO Me1arornueckoro Habmro1eHusl.

Kniouesvie cnosa: BbicIiee 00pa3oBaHWE, KPUTHYECKOE MBINUICHWE, METAaKOTHHUTHBHBIN
HaBBIK, Tpex(a3zoBas MOJIeb, TMHAMUKA Pa3BUTHS, IIKaJIa OIICHUBAHMSI, THEBHUK IT€Iar OTHYECKOTO
HaOJIIONEeHUS
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